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In writing this book the authors have chosen to refer to all
children as “he,” all teachers, aides, and volunteers as “she,”
and all supervisors as “he.” This is done, not to be sexist, but
to avoid awkward word formations such as he/she or (s)he.
We hope that the reader will accept this style for the pur-
pose for which it was intended — the reader’s comfort.



Chapter 1
THE CURRICULUM: ITS BACKGROUND AND USE

THE HISTORY OF THE CURRICULUM

HIS VOLUME is part of the second edition of the Teaching Research

Curriculum for the Moderately and Severely Handicapped. The first edi-
tion, published in 1974, was developed from sequences that were written
as individual prescriptions for students. The initial individual prescrip-
tions were then field tested with others and were found to be effective with
many of them. A prescribed format was developed, and all sequences were
revised accordingly. Thus, the original curriculum consisted of a package
of ready-made task analyses that teachers could use in a variety of instruc-
tional areas, thereby saving valuable time in the preparation of individual
prescriptions.

The first edition of the Teaching Research Curriculum for the Moderately and
Severely Handicapped was prepared primarily by Ms. Cheryl Riggs and Ms.
Torry Furey (Piazza-Templeman). These two individuals did the majority
of the work in writing task analyses or adapting sequences that other
teachers had written.

The curriculum was used in the Data Based Classroom of the Teaching
Research Infant and Child Center. Teachers from throughout the United
States were trained in that model, had exposure to the curriculum, and
used it in their classrooms. It became apparent as the curriculum was used
by more teachers that additional revisions were necessary. Teachers found
better ways to organize sequences; they found confusion in some of the
sequences that were developed and published; they needed more se-
quences to be developed; they believed that some sequences could be
deleted. Feedback from hundreds of teachers filtered into the Teaching
Research Infant and Child Center, and together with the experience of the
teachers in the Center, the need for revision of the curriculum became
apparent. This is one volume of that revised edition.

HOW THE CURRENT EDITION WAS DEVELOPED

As indicated, the former edition of the curriculum has been tried by
many teachers in addition to the teachers in the Teaching Research Infant
and Child Center. Moreover, the training staff of the Teaching Research
Infant and Child Center who travel widely around the United States had
the opportunity to observe the curriculum being used in classrooms in a
variety of environments. As a result of the feedback obtained from the
" teachers who had been trained and due to the work of the staff of the
3
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Infant and Child Center, many of the sequences were designated for
revision. In addition, the frequent need for branching some sequences and
for preparing additional sequences indicated areas for revision.

The current edition of the Teaching Research Curriculum for Moderately
and Severely Handicapped was developed by the staff of the Teaching Re-
search Infant and Child Center and Ms. Sue Hanks from the Crippled
Children’s Division of Oregon, who has been the consulting physical
therapist to the Teaching Research Infant and Child Center for the past
seven years. Each of the teachers who prepared sections of the curriculum
consulted with other teachers, training staff, and consultants to the
Teaching Research Infant and Child Center.

Most of the sequences appearing in this edition have been used fre-
quently by teachers in the classrooms with moderately and severely handi-
capped students. However, it would be misleading to indicate that every
sequence in its current form has been adequately field tested with the
moderately and severely handicapped population. That has not occurred.
In lieu of extensive field testing, which would require many years to
complete, the best opinions of teachers and staff who are experienced with
this population have been used.

Because our knowledge about the moderately and severely handi-
capped is continually expanding and because the educational techniques
that we develop are ever changing and improving, this curriculum cannot
be considered static. Instead, it must be considered dynamic. Those who
use this curriculum are encouraged to communicate with the Teaching
Research Infant and Child Center to make suggestions about modi-
fications. We welcome those suggestions, and we shall consider them for
incorporation in future editions of the curriculum.

HOW THE CURRICULUM IS ORGANIZED

The entire concept of task analysis is based on the premise that a
complex skill can be best learned by a student when that skill is broken
down into simple, individually taught steps. The curriculum published
herein purports to provide that breakdown for skills appropriate to be
taught to handicapped children. These are skills that the nonhandicapped
child would normally acquire during the first six or seven years of his life
but that the severely handicapped child may learn at a later age. Within
each skill area, the skills are sequenced in developmental order.

The curriculum is designed to be used in an educational program that
designates individual objectives for each student. (A procedure for student
placement within the curriculum is recommended in Chapter 2 of this
volume.) A student should be placed in the curriculum according to
priorities established by the parent and the teacher. The curriculum is
designed so that student progress through the various steps of the cur-
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riculum can be tracked using a continuous data system. For a complete
description of how the curriculum has been utilized in the Data Based
Classrooms at the Teaching Research Infant and Child Center, the reader
is referred to Fredericks et al., 1979.

The curriculum is organized into curricular areas that include the fol-
lowing: (1) gross motor movements, (2) fine motor movements, (3) recep-
tive language, (4) expressive language, (5) self-feeding, (6) dressing, (7)
personal hygiene, (8) table skills, (9) personal information, (10) reading,
(11) writing, and (12) number skills. This volume contains gross motor and
fine motor skills. Within each of these curricular areas, there are three
possible subcomponents called (1) skills, (2) phases, and (3) steps. A skill is a
complex behavior requiring the acquisition of a number of subordinate
behaviors in order for the learner to achieve mastery. A phase is a further
breakdown of a skill. A step is a minute breakdown of the phase.

An example may illustrate how curricular areas, skills, phases, and steps
are organized. The following is a task-analyzed sequence within the cur-
ricular area of gross motor. The skill is “Sits with Support.” In this instance,
the phases gradually allow for the removal of teacher support. The steps
designate the length of time that the student must perform the task.

GROSS MOTOR

R. Sits with Support Approximate Age for
Skill Acquisition

4-6 months

TerMINAL OBJECTIVE: Student sits upright, hands free, per-

pendicular to floor when given support
at hips by teacher.

PREREQUISITE SKILLS: Lifts head prone, bears weight on el-
bows.
Phase I Student sits upright, teacher supporting

entire trunk, hips and thighs in perpen-
dicular position.

Phase 11 Student sits upright, teacher supporting
entire trunk and hips in position.

Phase 111 Student sits upright, teacher supporting
- entire trunk, waist to shoulders.

Phase IV Student sits upright, teacher supporting
trunk around ribs.

Phase V Student sits upright, teacher supporting
waist.
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Phase VI Student sits upright, teacher supporting
hips.

The following steps apply to all of the phases:

Steps

. Five seconds.

. Ten seconds.

. Fifteen seconds.

. Twenty seconds.

. Twenty-five seconds.
. Thirty seconds.

Variations of the types of phases and steps will occur depending on the
type of skills to be taught. This is to be expected since the type of task
analysis required varies just as the nature of the task varies. ’

There are other features on each sequence page. At the top of each page
and to the right is a statement that provides the approximate age for skill
acquisition. This is the age at which nonhandicapped children usually
acquire the skill and represents the best consensus deduced from the
developmental literature. A summary of these developmental ages for the
sequences in this volume is shown in Table 1-I, the Developmental Chart.

A terminal objective is specified for each sequence. This is the behavior
that the student should be able to perform after the sequence has been
taught. Prerequisite skills are also designated. Following the phases and
steps on each page is a section entitled Suggested Materials. These mate-
rials, in some cases, indicate teacher-made materials and in other cases may
specify commercial materials readily available in educational mar-
ketplaces. '

Teaching notes are found at the end of each sequence. In every case,
Note 1 is entitled Teaching Sequence. This note is designed to designate
the order in which the sequence is to be taught. Since the teaching se-
quence may vary across programs, the teacher is advised to read the notes
carefully. Subsequent teaching notes are designed to give teachers further
information, which will allow them to more effectively teach the sequence.
A TEACHER SHOULD READ THE ENTIRE SEQUENCE PRIOR TO
INSTRUCTION.

A word needs to be inserted here about reverse chaining. Reverse
chaining means that the student learns the last part of the task first. For
example, when teaching Phase I of the behavior of pasting paper, the
student is assisted through the entire procedure, except for the patting of
the pasted paper in place, which he is to complete independently. When
learning the second phase of the sequence, the student is helped through
the sequence, then independently picks up the pasted paper and pats it in

OO WN -
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