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FOREWORD

isk taking is a theme that courses through this treatise. Stella

Stepney sprinkles doses of clinical acumen into this work while
simultaneously offering the reader sound direction for setting up an art
therapy program in an alternative high school setting. The manner in
which Ms. Stepney has tackled this vast subject is both comprehensive
and groundbreaking. The text covers historical and developmental
overviews of art therapy programs in educational settings and outlines
implementation of alternative programs, which encompass art thera-
py. But more importantly, Ms. Stepney covers this material in a most
far-reaching manner.

Primarily, this opus begins by taking into account the physical,
cognitive, moral, social, emotional, and creative development of an
adolescent. Establishing this vantagepoint sets the groundwork for this
sojourn. As well, Ms. Stepney’s admirable compilation of these nor-
mative, developmental materials into user-friendly tables enables the
viewer to look at this information contemporaneously with psy-
chopathology as gleaned from the DSM IV-R classifications. This in
itself is an extremely helpful tool in enabling the reader to organize
this material into a useful platform for comparative understanding.
Moreover, Ms. Stepney incorporates a glossary of psychopathic
moods and affects and compares this information with developmental
norms, which make these tables not only understandable but also
extremely functional. The arrangement of such complex information
is readily codified via Ms. Stepney’s methodology and translates into
discernable, usable order. This compartmentalization is a gold mine
for anyone who has attempted to translate the complexities of the
DSM IV-R into practical operation. But that’s just the beginning.

The book then delves into everything a reader would need from
establishing a rationale for instituting art therapy into an alternative
school environment to types of diagnostic information to be corre-
lated. Ms. Stepney does this with great aplomb while definitively
reviewing theoretical frameworks, methodologies, and assessment
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batteries from a variety of sources. While these are then translated into
art therapy techniques, Ms. Stepney tailors the aforementioned direc-
tives and modifies previous researchers’ ideas with ideas of her own.
This is done rather meticulously and is then introduced into case
vignettes so that the reader can witness firsthand how such contem-
plation could be configured into such an alternative educational envi-
ronment.

Ms. Stepney seems to have thought of everything from IDEA ‘97
(Individuals with Disabilities Education Act) to partnering successfully
within an educational environment and establishing the most compre-
hensive release form I have seen designed to date. No stone was left
unturned in this complete referendum. Anyone who wants to bring art
therapy to the schools must have this compendium. It is a must. Art
Therapy and Art Education have been dually wedded in this incredi-
ble weave. May the tapestry unfold as art therapists forge into this edu-
cational domain, weave together the tattered threads of an alternative
existence, and minister these underserved youth into health.

Ellen G. Horovitz, PH.D., A T.R., B.C.
Director of Graduate Art Therapy
Nazareth College

Rochester, New York



PREFACE

t the beginning of the twentieth century, education reformers

made eloquent pleas for the education of the “whole” child—the
social, emotional, physical, cognitive, and creative components. Since
students are educated by means of the environment in the twenty-first
century, special consideration must be given to the design of both tra-
ditional and nontraditional learning environments.

Adolescents who are referred to alternative learning environments
are considered to be students who are at risk with the potential for dis-
playing academic, behavioral, and social problems. Academically at-
risk students fail to achieve and are predictably dropout prone.
Behaviorally at-risk students display inappropriate school behaviors.
Socially at-risk students are faced with disciplinary charges and may
have been brought to the attention of the juvenile justice system.
Researchers have isolated factors that describe the attitudes and per-
sonality characteristics of students who are at risk. These factors
include defensiveness and hopelessness, attention-seeking, antisocial
disorders, conduct disorders, interpersonal problems, and family rela-
tionship problems.

Researchers suggest that professionals designing alternative educa-
tion programs should consider both the at-risk factors and the attitudes
and personality characteristics of students in order to develop effective
interventions. They recommend that effective school programs should
include intensive individual and group counseling focusing on self-
esteem, self-concept, personal responsibility, and the appropriate
expression of feelings. Students who are at risk must be convinced of
their own self-worth and be able to foresee the consequences of the
choices they make.

Art therapy, in an educational setting, is a psychoeducational ther-
apeutic intervention that focuses upon art media as primary expressive
and communicative channels. The art therapy process allows students
to explore personal problems and potentials and find ways of making
responsible choices.

ix
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Research points out that many students currently placed in alter-
native school programs would qualify for special educational services
following psychological evaluation. The Education for All
Handicapped Children Act of 1975, Public Law 94-142, in its original
form, identified art therapy as a viable service that could benefit a stu-
dent who required special education. Public Law 94-142 made it pos-
sible for school systems to allocate monies to help fund art therapy.
However, it should be noted that students who are not identified as
disabled but who experience difficulty in school as a result of
academic, behavioral, and social problems could also benefit from art
therapy.

This book represents the research, planning, organization, devel-
opment, and implementation of an art therapy program into an alter-
native learning environment. It is designed for graduate art therapy
students, professional art therapists, educators, counselors, school psy-
chologists, social workers, and individuals interested in the application
of art therapy.

The book is divided into six chapters. Unique to this resource is the
inclusion of 14 art therapy techniques, written using a lesson plan for-
mat, that have proven to bridge not only the verbal and nonverbal,
but also the logical and emotional. Photographic illustrations highlight
the students’ creative responses to the techniques.

Chapter 1, Adolescence, examines the developmental period of
adolescence. The physical, cognitive, moral, social, emotional, and
creative components are discussed. This period is characterized by
challenges. From a developmental perspective, disordered behavior is
viewed as a developmental deviation. Precursors of later disorders are
looked for within the challenges that are most notable. If development
is amiss in these critical areas, there is the potential for further prob-
lems.

Chapter 2, Alternative Schools, traces the evolution of the alternative
schools movement from the Civil Rights Movement of the 1960s to
the present. Mary Anne Raywid is recognized as a leading contempo-
rary advocate for alternative schools. Raywid emphasizes that from
their inception, alternative schools have been designed to “respond to
a group that appears not to be optimally served by the regular pro-
gram.” Consequently, alternative schools have represented varying
degrees of departure from standard school organization, programs,

and environment. The three “pure” types of alternative schools are
highlighted.
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Chapter 3, Alternative Education Programs, explores the dual cata-
lysts for policymakers to embrace alternative education. These cata-
lysts are the desire to increase graduation rates and the need to elimi-
nate disruptive or violent students from the classroom without sending
them into the streets. The Alternative Education Department of
Monroe #1 Board of Cooperative Educational Services (BOCES) in
Fairport, New York was officially formed in July of 1998. This depart-
ment, under the administration of David R. Halpern, is a progressive
alternative learning environment that possesses the characteristics of
innovation, autonomy, and empowerment that have contributed to
the overall success of the students referred to the programs.

Chapter 4, Emotions and Learning, provides insight into the psy-
chobiology of emotion and its impact on learning. Developments in
the cognitive sciences have uncovered how and where the body and
brain process emotion. Since emotion can be a more powerful deter-
minant of behavior than the brain’s logical or rational processes,
researchers recommend that educators should develop a basic under-
standing of the psychobiology of emotion to enable them to evaluate
emerging educational applications.

Chapter 5, Art Therapy in the Schools, focuses on the field of school
art therapy. Janet Bush is a leading advocate for this specialization
within the art therapy profession. Bush raises the question, “Will art
therapy eventually be well established in all school systems and will it
serve as one accepted means of addressing student failure in the class-
room?” She highlights the variety of tasks that must be accomplished
to make art therapy an integral part of the educational program.

Chapter 6, Implementation of the Art Therapy Program, presents an
effective proposal for the introduction and implementation of a viable
art therapy program within an alternative learning environment.

It is my hope that this book will provide practitioners with valuable
insights into this unique population of students and offer intervention
strategies that will lead students at risk to creative self-expression and
ultimately into cognitive, social, and emotional growth.

STELLA A. STEPNEY
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INTRODUCTION

mage-making, as a vehicle for creative self-expression or giving vent

in constructive form to feelings, emotions, and thoughts at one’s
own level, enables us to understand and to learn. Through the process,
our consciousness of the self, others, and the environment is
enhanced. Carl Jung theorized that there are four functions of con-
sciousness: sensation, intuition, feeling, and thinking. Sensation and
intuition are the two functions by which “facts” and the “fact-world” is
apprehended. Feeling and thinking are the two functions that judge
and evaluate. In other words, we experience our world through sen-
sation and intuition; we judge and evaluate our world through think-
ing and feeling. Jung (1971) explains:

The only things we experience immediately are the contents of con-
sciousness. . . . Consciousness seems to stream into us from outside in the
form of sense perceptions. We see, hear, taste, touch, and smell the world,
and so we are conscious of the world. Sense perceptions tell us that some-
thing is. But sense perceptions do not tell us what it is. . . . What it is, is told
to us by the process of apperception. . . . This recognition derives from the
process of thinking. Thinking tells us what a thing is. . . . The recognized
image arouses emotional reactions of a pleasant or unpleasant nature, and
the memory-images thus stimulated bring with them concomitant emotion-
al phenomena which are known as feeling-tones. In this way, an object
appears to us as pleasant, desirable, and beautiful, or as unpleasant, disgust-
ing and ugly. This process is called feeling. The intuitive process is con-
ceived as perception of the possibilities inherent in a situation. (pp. 23-26)

One definition for image is a mental picture of something not real
or present. Images, as mental pictures, are universal phenomena. They
are occurrences or facts that are perceptible by the senses; so they
belong to the function of sensation. We experience images or mental
pictures with feeling-tones, through dreams, music, poetry, and
encountering scents. Therefore, image-making is the process of giving
form to mental pictures with feeling-tones.

Creative power is one of the definitions for imagination. Pat Allen

Xv
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(1995) explains:

Our imagination is the most important faculty we possess. . . . It is
through our imagination that we discern possibilities and options. A rela-
tionship with our imagination is a relationship with our deepest self.
Whether we have cultivated our imagination or not, we each have a lifetime
of patterns and habits of thought embedded there based on past experi-
ences. Our expectations of ourselves and the world flow from these patterns.

(p- 3)

Imagination, as creative power must be “cultivated.” Creative
power must be formed and refined in order to gain insight into possi-
bilities and options. Jung (1971) points out, “It is the function of the
conscious not only to recognize and assimilate the external world
through the gateway of the senses, but to translate into visible reality,
the world within us” (p. 46).

This “world within us” can be translated into “visible reality”
through the processes inherent in drawing, painting, and sculpture. We
make visible our kinetic energy through drawing. We make visible our
sensual energy through painting. We make visible our emotional ener-
gy through color. We make visible the three-dimensional and instinc-
tual components of our experiences through sculpture.

I hear and I forget
I see and I remember
I do and I understand
In the doing is the learning
(Ancient Chinese Proverb)
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Chapter 1

ADOLESCENCE

EVELOPMENT IS DEFINED as the process of orderly, cumulative,

directional, age-related changes in a person. Pathology is defined
as any marked deviation from a normal, healthy state. Developmental
psychopathology is the study of developmental challenges and vul-
nerabilities of healthy and unhealthy psychological adaptations and of
the complex influences that determine developmental outcomes.
Studying psychopathology, from a developmental perspective, views
disordered behavior as a developmental deviation. Therefore, we
must look for the precursors of later disorders within the cognitive,
social, and emotional challenges that are most notable at a given age.
If development is amiss in these critical areas, there is the potential for
future problems.

PHYSICAL DEVELOPMENT

Adolescence is the period of growth from puberty to maturity, age
12-19 years. It is a transition period that has always been characterized
by challenges. With respect to physical development, a stepped-up
production of sex hormones late in middle childhood brings about the
beginning of adolescence or puberty. Puberty is the period during
which a child changes from a sexually immature individual to one who
is capable of reproduction. Sexual maturation is accompanied by the
development of secondary sex characteristics. These are noticeable
transformations, which differentiate males from females but are not
essential to reproduction.
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COGNITIVE DEVELOPMENT

Jean Piaget (1896-1980), a Swiss biologist and pioneer in the field
of developmental psychology argued that there are major qualitative
changes in the way children understand and learn about the world. In
Piaget’s theory of cognitive development, the emphasis is on the qual-
itative changes (transformations) in the way children think through a
series of stages in which cognition becomes less egocentric and expe-
riential and more analytical.

There are three major cognitive advances in adolescence. Logical
thinking is now applied to the possible (what might exist), not just to the
real (what does exist—concrete thinking). The use of Hypothetico-
Deductive Reasoning allows an adolescent to think-up hypothetical solu-
tions to a problem (ideas about what might be) and then formulate a log-
ical and systematic plan for deducing which of these possible solutions is
the right one. In situations that require thinking about possible conse-
quences of various courses of action, hypothetico-deductive reasoning is
also useful. The ability to think about relationships among mentally con-
structed concepts is a cognitive advance. These are the abstract concepts
built up from the more concrete things adolescents perceive.

In general, adolescents are able to reflect on the thought processes
through which they gain knowledge. They are now able to think about
thinking. They also have a more mature grasp of abstract concepts
such as identity, justice, religion, society, existence, morality, and
friendship. Piaget (1972) viewed the new thinking skills of adolescents
as the product of new kinds of mental transformations. He labeled
these qualitative changes Formal Operations.

Another change related to cognitive development is Adolescent
Egocentrism. Egocentrism is the failure to differentiate the perspective of
others from one’s own point of view. Since adolescents are now able to
think about their own thinking and consider abstract possibilities, they
develop a new kind of egocentrism. David Elkind (1967), in describing
adolescent egocentrism, stresses the concepts of Imaginary Audience
and Personal Fables. An Imaginary Audience is a manifestation of ado-
lescent egocentrism in which the young person displays an unjustified
belief that he or she is the focus of other people’s attention. Because
adolescents can think about the thoughts of others, they are able to
consider what others might be thinking of them. A Personal Fable is a
manifestation of adolescent egocentrism in which the young person
believes in his or her uniqueness to the point where he or she thinks that
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no one else has ever had his or her special thoughts and feelings.

MORAL DEVELOPMENT

Moral Reasoning is the process of thinking and making judgments
about the right course of action in a given situation. Piaget (1932, 1965)
included the development of moral reasoning within his theory of
cognitive development. Lawrence Kohlberg (1958, 1969) developed a
six-stage model of how moral reasoning changes. In Kohlberg’s stage
theory, most adolescents reach the period of Conventional Morality
(stages 3 & 4) in which their moral judgments are based on internal-
ized standards arising from concrete experiences in the social world.
Kohlberg calls the reasoning conventional because it focuses either on
the opinions of others or formal laws. In Stage 3, referred to as the
“Good-Boy, Good-Girl Orientation,” the young person’s goal is to act
in ways in which others will approve of. Actions are motivated by a
fear of either actual or hypothetical disapproval than by a fear of pun-
ishment. In Stage 4, referred to as “Authority, or Law-and-Order
Orientation,” the basis of moral judgments shifts to concern over
doing one’s duty as prescribed by society’s laws. Concerns about pos-
sible dishonor or concrete harm to others replace concerns about
other’s disapproval.

SOCIAL AND EMOTIONAL DEVELOPMENT

The developmental stage theories postulated by Sigmund Freud
and Erik Erikson address the social and emotional development in
adolescence. Freud developed the theory that abnormal behavior
results from the inadequate expression of drives or intense urges based
on human biology. According to Freud’s (1966) early theory, there is
only one motive that governs behavior. This motive is the satisfaction
of biological needs, which in turn discharges tension. The critical com-
ponent is the amount of gratification or frustration that the child expe-
riences as he or she seeks to discharge this tension. Freud’s stages of
psychosexual development are defined in terms of the primary body
organ used to discharge tension at each particular period of develop-
ment. Faulty development can occur because of frustration at a partic-
ular psychosexual stage. This frustration can result in fixation. Fixation
is the failure to progress normally through the psychosexual stages of





