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PREFACE

Two main ideas are essential to appreciating and understanding the philo-
sophical foundation on which this text is written.  First, an effective

teacher is an effective behavior manager; instructional and managerial suc-
cesses are inseparable.  Secondly, when students are motivated and working
on interesting and meaningful tasks, their learning and retention increase,
and there are fewer behavior problems than if students are bored, frustrated,
uninterested, or otherwise unmotivated.

Therefore, this book provides in great detail proven and tested methods
for teachers to use to be successful in their behavior management and
instructional efforts.  It provides teachers with all the necessary strategies
they need for maintaining and increasing appropriate behaviors as well as for
preventing and remediating inappropriate behaviors.  Teachers can select
from hundreds of suggestions and approaches, all based on real classroom
examples, about how to manage, motivate, and teach students of all ages,
ability levels, and motivational levels.

The contents of this text reflect the authors’ nearly three decades of com-
bined experience in the field of education, as elementary and special educa-
tion teachers and supervisors, teacher educators, educational consultants,
researchers, and as the authors of numerous articles and eight other texts.
Their experiences led to the purposeful design of this text’s layout and con-
tent:  namely, that teachers at all grade levels need assistance that is straight-
forward, easy to implement, and realistic for the variety of classroom settings
and problem behaviors with which they are confronted.  The text content is
largely drawn from eclectic, research-based as well as common sense and
practical knowledge bases, and the text is, above all, “reader-friendly” and
replete with easy-to-implement, concrete, specific suggestions.  Additionally,
each chapter has a summary of key concepts, and references for additional
reading are provided for each chapter and for the text as a whole.  Each
chapter also contains suggested activities and assignments that instructors
can use with their students.  The comprehensive index also allows readers to
instantly access content and solutions as needed.
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viii Behavior Management Strategies for Teachers

The first section of the text, Understanding Behavior and Selected
Models, contains Chapters 1 through 3.  Chapter 1 addresses the common-
ality of goals that all school personnel have for students’ academic successes,
appropriate behaviors, and motivation for learning.  It also addresses diver-
sity and introduces some basic concepts about behavior.  Chapters 2 and 3
present numerous strategies and selected models of instruction, manage-
ment, and motivation.

The second section of the text, The Basics of Behavior Management,
contains Chapters 4 through 7.  Chapter 4 provides critical information about
antecedents, behavior, and consequences.  Chapter 5 provides detailed infor-
mation about using reinforcement, reinforcement menus, and various ways
to schedule the delivery of reinforcement.  Chapter 6 provides numerous
examples of how to establish and enforce rules and procedures, with an
emphasis on the importance of consistency and suggestions for the use of
contingency contracting.  Chapter 7 provides many examples about how to
deal with students’ inappropriate behaviors by using a variety of non-physi-
cal forms of punishment.

The third section of the text, The Basics of Classroom Management, con-
tains Chapters 8 through 13.  Chapter 8 describes the traits, human relations
skills, dispositions, and behaviors that effective teachers cultivate, refine, and
utilize as they attempt to teach and manage students.  Chapter 9 includes sug-
gestions and strategies for effective conferences, collaboration, and commu-
nication.  Chapter 10 explores a variety of approaches that effective teachers
use and behaviors they should model to enhance student—teacher interac-
tions.

Chapter 11 presents numerous suggestions for creating a classroom com-
munity where diversity is respected, recognized, and responded to so that all
students feel valued, accepted, and included.  Chapter 12 includes informa-
tion regarding legislation that pertains to students with disabilities.  It
describes various categories of disabilities, and it provides strategies for the
accommodation, management, and motivation of students with disabilities.
Chapter 13 presents parental involvement as an integral part of effective
classroom management.  Suggested techniques for increasing parental
involvement in schools and classrooms are described.  

The fourth section of the text, Legal Issues and School Violence, includes
Chapters 14 and 15.  Chapter 14 contains a brief analysis of some of the legal
issues associated with use of corporal punishment in the public schools by
school personnel.  Chapter 15 provides suggestions for the creation and
maintenance of a safe school environment.

Teachers, administrators, and counselors face many challenges and prob-
lems when they attempt to teach, manage, motivate, and otherwise interact
with students and their parents.  Successfully motivating, managing, and



Preface ix

instructing students results in profound professional and personal satisfaction
for school personnel who can then take solace in the fact that they have made
a lasting and significant impact on all students.

To all readers of this book, then, we strongly encourage you to adapt and
utilize this book’s contents.  As I indicated in one of our other (still available)
books (Carson and Sykes, Behaviors of Preschoolers and Their Teachers, 1991:
Charles C Thomas), “preschoolers are cuddly little pretzels who demand
attention, sometimes defy explanation, and deserve compassion, love, and
understanding” (p. 187).  We add that the same is true for children and peo-
ple of all ages!

And it is with great love and pride that we dedicate this book to our chil-
dren, Elizabeth Ann Carson, Lynn Fleming, Leigh Fox, and our spouses,
Grady Edward Harlan and Bill Rowland.  They are all cuddly pretzels whose
reciprocal respect, compassion, positive regard, understanding, and love
make parenting, marriage, living, and teaching so unconditionally rewarding
and worthwhile.

J. C. H.
S. T. R.
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Section I

UNDERSTANDING BEHAVIOR AND
SELECTED MODELS





Chapter 1

UNDERSTANDING BEHAVIOR

STUDENT SUCCESS/COMMON GOALS

“Elizabeth Anne is doing great in school,” brags her proud mamma.
“Grady is sensational in statistics,” boasts a pleased Dad.  You hear

parents and teachers talk about “Bill, the super speller,” “Diane, the won-
derful writer,” “Michael, the gifted geometry student,” “Amanda, the accom-
plished artist,” “Lynn, the prolific poet,” and “Leigh, the magical musician.”
What do these boastful statements have in common?  They reflect parents’
and teachers’ pride in students’ achievements and successes. 

Everyone has a need to succeed and to be recognized for success.
Student success is typically conceptualized as mastering our society’s educa-
tional goals and commonly accepted requisite skills and concepts.  Students
themselves want to succeed in school.  Some students succeed in arithmetic
while others succeed in art.  There are students who succeed in Latin while
others students succeed in linguistics.  Some students succeed in social stud-
ies while other students succeed in the sciences.  There are students who suc-
ceed academically and other students who succeed athletically. Some stu-
dents succeed in both athletics and academics.  There are students who suc-
ceed in the creative arts while other students succeed in computer applica-
tions.  

Then, too, there are students who are neither athletically nor academi-
cally successful.  Such students are likely to be successful at misbehaving or
behaving inappropriately because of the attention and recognition that such
misbehaviors often, albeit unfortunately, yield from peers as well as from
frustrated school personnel.  Since everyone—students and others—desires
success, attention, and recognition, students who are not succeeding at acad-
emic or athletic tasks are likely to be successful at misbehaving or behaving
inappropriately.  
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