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FOREWORD

ersonally, I have had a long-standing interest in assessment, especially in

the area of reading. I am constantly looking for new and practical
resources to use in my methods courses and to recommend to teachers in
classrooms and clinics. A number of current national trends, such as per-
formance-based assessment, statewide end-of-grade and end-of-course test-
ing, competency testing, and portfolio assessment, place emphasis on student,
teacher, and school accountability. Although curriculum-based assessment
(CBA) has been on the horizon for a number of years, there has been a need
for a practical, classroom-based approach for its implementation. Curriculum-
Based Assessment: The Easy Way to Determine Response-to-Intervention offers prac-
tical and specific methods for developing and using CBAs in an educational
setting. This book gives educators a highly specific, step-by-step approach to
building CBAs in the areas of reading word recognition, reading compre-
hension, content reading, mathematics, and written expression. Each chapter
offers detailed, easy to read, and easy to follow instructions for the assessment
construction process. To further clarify the process, extensive examples are
given in table format. A unique feature of this text is the manner in which Dr.
Jones illustrates the principles of CBA by providing a case study on one stu-
dent which is referred to in each chapter. This practical demonstration illus-
trates for the reader how these assessments can be interpreted and used for
program planning and monitoring.

The text can be used by individuals or groups of individuals within a col-
laborative effort to strengthen instructional programs in both general and spe-
cial education settings. This formative assessment approach gives the teacher
additional, detailed information about the students’ performance in terms of
strengths and weaknesses which, in turn, should guide the type of instruction
designed and implemented for the students and which ultimately should lead
to higher performance on summative outcome measures.

PRISCILLA MANARINO-LEGGETT, PH.D.
Professor of Reading and Elementary Education
Fayetteville State University
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PREFACE

n my experience most assessment courses taught in Special Education

degree programs focus almost exclusively on norm-referenced tests, and
using the testing results to determine program eligibility. A far more impor-
tant reason for assessment, in my opinion, is assessment for program planning
and teaching which has had little focus. In the past most Special Education
teachers used criterion-referenced tests (CRTs) for programming because they
embodied the scope and sequence of subject matter skills or subject matter
skills hierarchies. In many cases, these CRTs not only provided the assess-
ment materials but were also used as the curriculum outline.

Today, the Individuals with Disabilities Education Act (2004 reauthoriza-
tion) specifies that all students in special education have access to and show
progress in the general education curriculum and encourages education in the
general education classroom with same-age peers when appropriate. For
many special education teachers who were educated in strictly special educa-
tion programs, this requirement has posed great difficulty as they have been
accustomed to viewing academics holistically or from a subject-area perspec-
tive rather than from a grade-level perspective. In other words, they have
focused on the hierarchy of addition skills, and the hierarchy of reading word
attack skills, the hierarchy of developmental skills. This perspective uses the
criterion-referenced testing approach.

Access to the general education curriculum and modification of the gener-
al education curriculum for inclusion requires a knowledge of grade level-spe-
cific skills such as the addition skills taught in third grade, the reading word
attack skills taught in fifth grade. This grade-specific focus requires a different
kind of testing which uses the district or state adopted textbooks (state adopt-
ed curriculum). This perspective is the curriculum-based assessment
approach (CBA). Since special education teachers do not know in advance
the grade level curriculum-based assessments that they will need, they must
prepare CBAs for first through sixth or eighth grades to be ready when stu-
dents arrive.

This book was born out of a need to have access to information about

X1



xii Curriculum-Based Assessment

preparing curriculum-based assessments in traditional assessment courses
and in traditional methods courses, as well as for in-service courses. A major
purpose of this book is to simplify the process of creating curriculum-based
assessments (CBAs), so that teachers view CBAs as a viable assessment pro-
cedure that they will utilize in their classrooms on a frequent basis. The focus
on “The Easy Way” takes into consideration the limited time that teachers
have for test preparation, and the need to have tests immediately available.

For university assessment and methods courses, this small text is seen as a
companion book to the traditional textbooks. This book is also a companion
text for Curriculum Development For Students With Mild Disabilities: Academic and
Social Skills for Inclusion IEPs (Jones, 2008). For greatest benefit and under-
standing, this “how-to” text must be used to provide examples while actively
involved in the preparation of CBAs. During courses and inservice training,
the greatest benefit is derived if all teachers assist in the preparation of multi-
level CBAs and emerge from the class with a notebook of master copies of
CBAs for use in their classrooms.

Curriculum-Based Assessment: The Easy Way to Determine Response to Inter-
ventionis organized into seven chapters. Chapter 1, Assessment: An Overview,
includes the basic reasons for assessment and types of special education
assessment, as well as how to begin the CBA notebook. Each of the following
chapters includes information on preparation of basic skills CBAs, the assem-
bly of the CBA notebook, the assessment process, and using a case study stu-
dent’s functioning to plan Individual Education Programs or remediation in
the general education classrooms. Chapter 2, Basic Reading Skills, discusses
the construction of numerous word recognition CBAs. Chapter 3, Reading
Comprehension and Content Reading, illustrates the preparation CBAs in
reading and listening comprehension, and the content reading areas of sci-
ence and mathematics. Chapter 4, Mathematics, demonstrates the prepara-
tion and use of both math survey and specific area mathematics CBAs.
Written Expression is divided into two chapters: Chapter 5, Handwriting and
Spelling, and Chapter 6, Composition Skills and Written Composition. Both
chapters provide detailed information on subject area CBA construction.
Chapter 7, Creating and Implementing a District-Wide CBA System for
Response-to-Intervention, provides specific information on how to use
IDEA’s (2004) Response-to-Intervention in student evaluation.

Many thanks to my students (graduate and undergraduate) over the past
decade who have prepared, critiqued, and utilized CBAs; and who have pro-
vided suggestions for modification, and encouraged (almost demanded) the
simplification of the process. This book is a result of that simplification
process.

Thanks to Doctor Virginia Dickens, Professor of Special Education at
Fayetteville State University and Doctor Tandra Tyler-Wood, Associate
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Professor at the University of North Texas for providing assistance in prepar-
ing the first edition. Thanks to Doctor Priscilla Manerano-Leggett, Professor
at Fayetteville State University, for writing the Foreword.

Thanks to Ms. Albertha Bannister, Special Education Coordinator in
Sumter School District #2, Sumter, South Carolina for her dream of creating
a District-Wide Curriculum-Based Assessment System and for asking me to
teach her special education faculty how to create CBAs. Thanks, also, to Mrs.
Bannister’s colleagues and special education teachers for creating, imple-
menting, and monitoring one of the nation’s first District-Wide CBA Systems
for Response-to-Intervention before RTT was included in IDEA (2004).

This book is dedicated to another new generation of beautiful nieces—the
great-nieces in my family—Brianna, Karyna, and Kirieth, and to their spunky
82-year-old great-grandmother (my mother), Wilma Johnston called fondly
“the Johnston.”

CJJ.
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Chapter 1

ASSESSMENT: AN OVERVIEW

CARROLL J. JONES

IDEA 2004 places special emphasis on assessment of students’

involvement with and progress in the general education curriculum.
(McLoughlin & Lewis, 2008, 6)

The Assessment Process
Screening
Evaluation
Programming
IEP Monitoring
Program Evaluation
Curriculum-Based Assessment
Notebook
Summary

Assessment has been a national concern from the “White House” to the
“Little Red School House” due to reauthorization of Individuals with
Disabilities Education Act (IDEA, 1997 & 2004) and No Child Left Behind
Act (NCLB, 2001). The IDEA (1997) provided that all children with disabili-
ties have access to and make progress in the general education curriculum;
and be included in the statewide general education testing. The IDEA (2004)
reauthorization was aligned with NCLB (2001) which required statewide
accountability systems based on state academic standards and annual state-
wide standards-based testing in reading and mathematics for all students in

3



4 Curriculum-Based Assessment

grades 3-8. Additionally, it requires phased-in statewide progress objectives
that all students must be on grade level in reading and math by 2013.
Unfortunately, there are many abuses of assessment, especially norm-ref-
erenced tests, many different uses and misuses of assessment, many misun-
derstandings of what is assessment, many different types of assessment from
which to choose, and many concerns regarding what to do with the results of
assessment. Curriculum-based assessment is one of the newer types of assess-
ment which was designed to minimize those concerns about assessment.

THE ASSESSMENT PROCESS

In special education, terms like “assessment” and “evaluation” are not
interchangeable as they often are in general education, but rather have very
specific meanings and purposes. Assessment is a term used to refer to the
process of gathering information about the functioning of a student and
includes the following five different types of assessment: Screening,
Evaluation, Programming, IEP Monitoring, and Program Evaluation. These
types of assessment are used to accomplish the purposes of assessment in spe-
cial education.

Screening

The first major type of assessment, screening, is conducted for the purpose
of early detection of students who may be experiencing a disability. Screening
pinpoints those children who may need more extensive testing or evaluation
to determine if a problem exists. The instruments generally used for screen-
ing include group norm-referenced tests (NRTs) which are administered to all
school children and youth as part of the school district and state testing pro-
gram. These tests are generally administered every spring and fall and take
the majority of a week to complete. Students who score in the bottom 30th
percentile (or other preselected score) are considered more carefully to deter-
mine the cause of poor test performance.

Screening also involves considering information in the child’s cumulative
folder on previous NRTs and academic performance (grades), samples of the
child’s classwork over time, health folder information (vision and hearing
screening, medications, relevant illnesses or conditions), any relevant home
concerns (i.e., new sibling, divorce, etc.), and classroom environment, espe-
cially on the testing date that may have affected the student’s test perform-
ance. Many school districts have prepared their own informal instruments for
preschool and kindergarten screening to determine which students have the
desired prerequisite skills. Most early attempts used curriculum-based meas-
urement (CBM) as a district screening device which focused on rate of per-
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formance compared to grade level averages. For example, the CBM might
assess the number of math problems the student completes accurately in
three minutes or the number of words read correctly or incorrectly in one
minute.

Though screening is not a special education procedure, it is a very impor-
tant and often required prespecial education procedure of the School-Based
Assistance Team which provides intervention suggestions to the classroom
teacher for ameliorating problems. If the student continues to experience dif-
ficulty after the classroom teacher has tried numerous interventions for peri-
ods of time, then the student will be referred for special education evaluation.

Evaluation

Evaluation is a very speciﬁc type of assessment or stage in the assessment
process with the purpose of determining if the child meets the federal and/or
state criteria to be eligible for special education services. The second major
reason for evaluation is to determine the child’s present levels of academic
achievement for the content of the child’s IEP. The evaluation must focus on
the domains that affect a student’s education: cognitive, academic, behav-
ioral, physical, and developmental. There are many legally, mandated guide-
lines involved in the evaluation of students to ensure that they have had a
nondiscriminatory evaluation. These Due Process Protections to ensure a
nondiscriminatory evaluation include the following:

1. Assessments must be selected and administered so as not to be dis-
criminatory on a racial or cultural basis.

2. Assessments must be administered in the language and form most
likely to yield accurate information on what the child knows and can
do academically, developmentally, and functionally.

3. Assessments must be used for purposes for which the assessments or
measures are valid and reliable.

4. Assessments must be administered by trained and knowledgeable
personnel.

5. Assessments must be administered in accordance with any instruc-
tions provided by the producer of such instruments.

6. Assessments must include a variety of assessment tools and strategies
to gather relevant functional, developmental, and academic informa-
tion; as well as information provided by the parents.

7. Evaluation must not rely on a single measure of assessment as the sole

criterion.

Assessments must be technically sound instruments.

9. Evaluation must take into account existing information from different
sources. [[DEA 2004, Section 1414 (b)(4)]
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