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PREFACE

pecial education is slowly evolving from a place where services are

provided to services provided in the least restrictive environment
with an emphasis on the regular classroom and the regular classroom cur-
riculum. For every child with a disability under the Individuals with
Disabilities Education Act (DEA) amendments of 1997 the presumed place-
ment is the regular classroom, and a child can be removed from the regular
classroom only if special education services and accommodations (i.e., sup-
plementary aids and services) are not successful.

In order to achieve successful regular classroom participation for children
with disabilities with supplementary aids and services, consultant teacher ser-
vices are essential. Just as the function of special education from a place to a
service is changing, so too is the role of the special education teacher from
that of a self-contained classroom teacher to a very versatile professional pro-
viding direct teaching in the regular classroom and indirect supportive ser-
vices to promote regular classroom participation.

The Special Education CONSULTANT TEACHER: Enabling Children with
Disabilities to be Educated with Nondisabled Children to the Maximum Extent
Appropriate is intended for special education teachers and other professionals
providing special education services with information, guidelines, and sug-
gestions relating to the role and responsibilities of the special education con-
sultant teacher. Every state must provide a continuum of alternative place-
ments (e.g., regular classroom, resource room, self-contained setting), but the
focus of this guide is participation in the regular classroom and/or regular
curriculum “to enable children with disabilities to be educated with nondis-
abled children to the maximum extent appropriate.”

This handbook is comprised of several parts. Part I deals with basic con-
sultant teacher responsibilities and regulatory concerns; Part II focuses on
planning, individualized planning and IEP consultant teacher services; Part
II1 outlines the various consultant teacher indirect services, and Part IV
describes direct consultant teacher services; Part V concerns the importance
of the regular classroom and the regular classroom teacher for the consultant
teacher; Part VI identifies the many Least Restrictive Environment, inclusion
and mainstreaming issues important to the consultant teacher, and Part VII
addresses the varied supervisory and job responsibilities of the consultant
teacher.



vi The Special Education Consultant Teacher

In many ways this is simply an “idea” book comprised of many sugges-
tions concerning what the special education consultant teacher can and
should do to enable children with disabilities to be educated with nondis-
abled children. But no matter whether the special education teacher is called
a consultant teacher, consulting teacher, mainstreaming teacher, inclusion
specialist, special education consultant teacher, or simply special education
teacher, direct and indirect services provided to enable children with dis-
abilities to be educated with nondisabled children is how special education
becomes a service rather than a place, and how children with disabilities are
educated with nondisabled children to the maximum extent appropriate.

E. B.



CONTENTS

Page
Preface . ... ... .. v
PART I - BASIC CONSULTANT TEACHER SERVICES
Consultant Teacher Services . ............ . 5
A Serviceand NotaPlace ......... ... i 7
“The Continuum” ... ... ... .. 14
Ten Essential Consultant Teacher Skills ........................... 15
Hudson v. Rowley 458 U.S. 176 (1982)° . ... ... ..ot 16
Direct and Indirect Consultant Teacher Services . ................... 18
Prior Written Notice Checklist ......... .. ... .. ... . . . ... 24
Supports for School Personnel .............. ... ... ... oL 26
How the Consultant Teacher Can Promote Regular Classroom
and Curriculum Participation .......... ... ... ... ... ... .. o0 27
Laws, Courts, and Mainstreaming ................. ... ... ....... 28
The Vermont Consulting Teacher ........ ... .. ... .. .. ... ... 32
Procedural Safeguards ........... ... .. .. . il 33
The Consultant Teacher and Procedural Compliance ................ 35
Certification and the Consultant Teacher .......................... 36
Who is a Consultant Teacher? ... ... ... ... ... . ... ... ... ..... 40
Itinerant Teachers ... ...... ... .. i 44
Eligibility for Consultant Teacher Services .................... .. ... 47
The General Curriculum .. ........ .. ... . . . i 49
The Future and the Consultant Teacher (IDEA Revisions) ............ 51
PART II - PLANNING AND THE CONSULTANT TEACHER
The Five Minute Consultant Teacher ................... ... ....... 55
Essential IEP Facts for the Consultant Teacher ..................... 61
“Nonparticipation” . ....... ... ... ... 63
Daniel v. State Board of Education . ................ ... ... ....... 64
Planning Schedules ........ .. .. ... il 66
IEP Team Meeting Responsibilities for the Consultant Teacher ... ... .. 68
The “Good IEP” Checklist ........ ..., 72
Accountability and the Consultant Teacher ........................ 75
The IEP and Placement ......... ... . .. 76



viii The Special Education Consultant Teacher

The Michigan Consultant Teacher ...... ... ... ... .. .. ... ... ... 81
IEP: Direct and Indirect Services ................................ 82
Identifying IEP Consultant Teacher Services ....................... 83
TimetoPlan ....... ... ... .. ... 85
IEP Planning ........ ... 86
Planning Guidelines for the Consultant Teacher .................... 87
Strategic Planning and Collaboration . .................. ... ... ... 88
Reluctant Planners . ....... ... ... ... ... .. . . 90
Measurable Annual Goals ..................... .. ... ... . 92
Planning: AT Devices and Services .............................. 96

PART III - INDIRECT SERVICES AND
THE CONSULTANT TEACHER

The People Business . . .......... ... ... i i 101
Best Practice for Consultant Teachers .. ......... ... ... ... ... ... 103
Easy-to-Do Listening Skills ........... ... ... ... ... . ... ... 105
Indirect Services . .. ... 106
General Classroom Accommodations . . ..., 107
Curriculum Format Accommodations ........................... 108
Modifying the Curriculum . .......... . .. ... ... . . o L 111
Alternate ASSESSINENt . ... oottt e 115
Examples of Consultant Teacher Indirect Service Activities .......... 117
The Do’s and Don’ts of Assessment . ...............ccoviiiiinn... 119
Test Accommodations . ...........iiiin i 122
Curriculum Accommodations . ............ ... ... 128
Least Restrictive Accommodations ................... ... ou.. 130
Curriculum Accommodations Guidelines ........................ 133
Coordinating Curriculum and Test Accommodations ............... 135
Good Teaching and Good Accommodations ...................... 136
Essential Classroom Assessment Data ........................... 138
Classroom Assessment Portfolio .......... ... ... ... ... ....... 140
Font Modification Guide . .......... ... .. ... . . . . ... . . . 142

PART IV - DIRECT SERVICES AND
THE CONSULTANT TEACHER

Direct Services .. .....ooiui i e 147
Least Restrictive Direct Services . .......... ... i, 149
Direct Service Checklist . ....... .. ... . .. .. i 152
New Jersey Learning Disabilities Teacher-Consultant (LDT-C) ....... 154
Team Teaching ......... ... .. ... . . 155

Brown v. Board of Education 347 U.S. 483 (1954) ................. 156



Contents ix

Who Receives Consultant Teacher Services? ...................... 157
Inclusive Support ... ... ... 160
And More “to do” for the Consultant Teacher! .................... 161
The California Consulting Teacher ............ ... ... ... . ... 163
IDEA Disabilities and the Consultant Teacher .................... 164
Specially Designed Instruction ........................... ... ... 167
Adapting Delivery of Instruction ................. ... ... .. ..... 170
Training .. ... 172
Support, Support, SUPpPort . ... ... 175

PART V - THE REGULAR CLASSROOM AND
THE CONSULTANT TEACHER

Classroom Behavior ......... ... . ... ... o il 181
Successful Classroom Participation .................. ... . ... .. 182
Related Services and the Regular Classroom ................... ... 184
The Regular Classroom . ........ ... ... ... ... .. . .. 188
The Regular Classroom Teacher ......... ... ... ... ... ... .... 190
Classroom Participation Data ............. ... ... ... ... ..., 192
Classroom Participation by State ............. ... ... ... ... ... 197
IEPs and the Regular Classroom Teacher ..................... ... 200
IEP Responsibilities for the Regular Classroom Teacher ............ 201
IEP/Regular Classroom Checklist ............ ... ... .. ... ..., 202
Consultant Teacher Caseload ........... ... ... ... .. ... ... ... 204
Frequency, Location, and Duration ............................. 209
The Argument for Not Specifying Frequency, Location,

and Duration . ........ ... ... ... . 211
A Unique Goal: Nottobe Needed .................. ... ....... 212
New York Consultant Teacher Services .. ...................... ... 213
Supplementary Aids and Services ............ ... ... ... 216
Identifying Supplementary Aids and Services ..................... 219
“The Full-Range of Services” Checklist .......................... 221
The Supreme Court, Consultant Teacher Services, and

Private Schools ....... ... ... ... .. i 223

PART VI - THE LEAST RESTRICTIVE CONSULTANT TEACHER

The Least Restrictive Consultant Teacher ........................ 227
The Least Restrictive Environment . ............................ 228
Comparing IDEA, Section 504, and DSM-IV Disabilities ........... 233
Section 504 Made Easy (or Section 504 is Your Friend!) ............ 237
The Essential Consultant Teacher Section 504 Guide ............... 238

Section 504 Consultant Teacher Services . ........................ 240



X The Special Education Consultant Teacher

Obertiv. Board of Education . . ................. .. ............... 241
Placement Guidelines for the Consultant Teacher ............... ... 242
Pull-out Services . ........ ... ... 244
Pull-out Service Tips for the Consultant Teacher . ............... ... 245
Declassification .......... ... .. . . 246
Mainstreaming .. ...t 248
“The Mainstreaming Provision” ...... ... ... ... .. ... ... ... ... 250
Inclusion . ... .. 251
Top States for Inclusion .. ......... ... .. .. ... o il 253
The Do’s and Don’ts of Inclusion .. .......... ... ... ... ... ... 259

PART VII - CONSULTANT TEACHER ESSENTIALS

Parents and Services .......... ... . ... .. il i 263
Classroom Aides ............o i 264
Paraprofessional Supervision ............ ... ... ... oo 269
Guidelines for the Training and Supervision of Paraprofessionals ... .. 271
Paraprofessionals: No Child Left Behind Act ...................... 272
Specific Learning Disabilities and the Consultant Teacher ........... 274
Grade Level and Services .......... ... . ... ... . ... o L 276
So You Heard About This Job . ........ ... ... ... .. .. ... ... .. 278
Alternate Placement Consultant Teacher Services .................. 280
Resource Room Support ........... ... ... ... o o oo 282
Resource Room Questions .................. ... . ... ........ 284
The Big Mistake . . ... ... .. 286
Reasons for Not Becoming a Consultant Teacher .................. 287
Ronckerv. Walter .. ...... .. . .. . . 289
The Search for “Appropriate” ...... ... ... . ... ... . ... ... 290
Measuring and Reporting Progress . ....................... ... ... 293
Transition Services . ....... ... ... i 295
Behavioral Intervention Plan .......... ... ... ... .. ... .. ... 297
And . .. One Minute Consultant Teaching ....................... 299
Notes ..o 301
References .. ... ... .. . . . . 311

Index . ... 313



The Special Education
CONSULTANT TEACHER






Part I
Basic Consultant Teacher Services

The special education consultant teacher's goal: to provide services to
enable successful participation in the regular classroom to the
maximum extent appropriate.






CONSULTANT TEACHER SERVICES

We note that these experts challenged the School District's view that
readiness for mainstreaming or inclusion could successfully be devel-
oped within a desegregated setting and argued that it is illusory and
perhaps even pretextual, to contend that segregation can breed readi-
ness for inclusion.’

To some degree every special education teacher will provide consultant
teacher services for children with disabilities to maximize each child’s par-
ticipation in the regular classroom and regular curriculum. For every child
with a disability who needs special education under the Individuals with
Disabilities Education Act (IDEA) amendments of 1997, the presumed set-
ting for services and accommodations is the regular classroom. When a child
with a disability cannot be educated successfully in the regular classroom, an
alternative placement might be necessary. Nonetheless, for children who do
require an alternative placement, education with nondisabled children is
required to the maximum extent appropriate. The primary role of the con-
sultant teacher is to enable children with disabilities to successfully partici-
pate in regular education classes and the regular curriculum.




6 The Special Education Consultant Teacher

The work of the consultant teacher centers about the education of children
with disabilities with nondisabled children to the maximum extent appro-
priate. This is accomplished by providing direct (viz., teaching in the regular
classroom) and indirect services (e.g., support for the regular classroom
teacher) to enable participation in the regular classroom and/or regular cur-
riculum.

Although the task is to provide direct and indirect services, the consultant
teacher is also involved in developing pre-referral interventions “to reduce
the need to label children as disabled in order to address their learning
needs,” assisting children with disabilities who have disabilities but do not
need special education (and therefore are not served under IDEA), and for
children who have been declassified.

The consultant teacher must meet the many diverse activities required to
implement the least restrictive environment or mainstreaming provision of
IDEA. Whether the task is to enable a student to participate in a regular third
grade classroom, high school biology class, or to enable a student in a self-
contained classroom to participate in regular seventh grade social studies
curriculum, the consultant teacher is responsible for providing “the full
range” of direct and indirect services to maximize classroom and curriculum
participation.

Every special education teacher should be involved in enabling children
with disabilities to be involved in the regular classroom to the maximum
extent appropriate. What distinguishes the consultant teacher from a special
education teacher in a resource room setting, a self-contained classroom, or
a residential setting is the emphasis on the regular classroom and the regular
curriculum. The consultant teacher’s focus is entirely on maximizing partici-
pation in the regular classroom and the general curriculum. To this end the
consultant teacher might work in the regular classroom on a one-to-one
basis, or with all children in the regular classroom to achieve this goal. In
other situations the consultant teacher might observe a child’s regular class-
room behavior, plan and collaborate with the regular classroom teacher,
design a plan with the classroom teacher to manage classroom behavior, or
to provide and supervise general classroom and curriculum accommoda-
tions. When appropriate, the consultant teacher might provide services to
children with disabilities in more restrictive settings that will result in regular
classroom and general curriculum participation.

Keep an eye on the ball. Consultant teaching is not about the consultant
teacher; consultant teaching is about enabling children with disabilities to
function as independently as possible in the regular classroom. If the con-
sultant teacher always provides the same service, always provides a set
amount of instructional support in the classroom, and never seeks to increase
independent classroom performance, the services provided might be excel-
lent when considered in isolation, but certainly not effective if the goal of suc-
cessful classroom performance is not advanced.



A SERVICE AND NOT A PLACE

We conclude that in the field of public education the doctrine of
separate but equal has no place. Separate educational facilities
are inherently unequal.
Brown v. Board of Education

Special education is not a place and not an alternative to the regular class-
room. True, a child might require an alternative setting but this is neither the
purpose or the intent of special education. Special education has a very
unique responsibility which, sadly enough, has often been misunderstood or
simply ignored. In Brown v. the Board of Education the Warren court declared
that “in the field of public education the doctrine of ‘separate but equal’ has
no place. Separate educational facilities are inherently unequal. Therefore,
we hold that the plaintiffs and others similarly situated for whom the actions
have been brought are, by reason of the segregation complained of, deprived
of the equal protection of the laws guaranteed by the Fourteenth
Amendment.” Special education is founded in this seminal civil rights land-
mark case. No child, regardless of race or disability, should be segregated.

But special education presents a bit of dilemma when the appropriateness
of a segregative environment is considered. For some children with disabili-
ties a separate environment or facility might be appropriate and might actu-
ally prevent discrimination by providing appropriate services and an appro-
priate educational program. Special education provides a legal by-pass to the
Brown decision by permitting a segregative placement because such a place-
ment is thought to best meet a child’s needs.

How does special education reconcile the possible need for a segregative
setting with mandate by the Warren court in Brown that “separate educa-
tional facilities are inherently unequal?” The only way to overcome this
Supreme Court hurdle is by mandating that removal from regular classes is
as least restrictive as possible and that children are educated in regular class-
es to the maximum extent appropriate. This is no trivial matter and ignoring
this basic tenet of IDEA can result in blatant discrimination. Every teacher
who provides consultant teacher services is entrusted with the fundamental
obligation to enable children with disabilities to be educated with nondis-
abled children to the maximum extent appropriate. If a student with a dis-
ability is capable of participating in high school math but the student’s place-
ment does not provide high school math, the placement is discriminatory. If
a child is able to participate in the regular classroom fifty percent each day,
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