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PREFACE

This book deals with the skills of interviewing, counseling, and ther-
apy in a multicultural world. The central context for a discussion

of these constructs is “microcounseling.” Since its conception by Allen
Ivey in the mid-1960s, microcounseling has grown from a methodolo-
gy for teaching basic counseling skills to a conceptual framework for
the multicultural intentional helper. Well over 450 empirical studies
have been conducted on microcounseling, investigating its compo-
nents, its comparative effectiveness with other training methodologies,
its application both within and outside the field of counseling and
therapy, and its effectiveness as a therapeutic modality. A wide variety
of lay and professional populations have experienced microcounsel-
ing, including graduate students, counselors and psychologists, physi-
cians, children, the elderly, and individuals with varying personal
challenges. In summary, microcounseling has proven to be a very
effective training paradigm with a wide variety of individuals from var-
ious cultures and contexts.

Because of its wide application and utilization, “microcounseling”
has become one of the most widely used constructs in the field of
helping. It is not uncommon to see courses in graduate and under-
graduate counseling programs labeled “microcounseling.” Such
courses also occur in schools of social work, nursing, and medical
education. Google the term “microcounseling” and you will find an
immense number of sources, courses, syllabi, etc. – the term
microskills, which derived within microcounseling, is now used com-
mon place in many professions.

Central to the microcounseling paradigm is the psychoeducational
model. Work started by Bernard Guerney and refined by Allen Ivey
holds that there are many ways to positively impact the lives of others
in need, and one such method is the sharing of our skills. The psy-
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choeducational model emphasizes “training as treatment.” Numer-
ous studies (see Chapter 4) have validated this approach. Microcoun-
seling is a teaching paradigm and the skills associated with
microcounseling have long been associated with effective interper-
sonal communications and dynamics. It should hold then that such
skills would be of benefit to any individual who values good interper-
sonal relationships. In Ivey and Authier’s second edition of
Microcounseling, the point was made that there is no conflict between
“training as treatment and one-to-one helping.” Research has shown
that in fact, microcounseling with clients can be an important thera-
peutic adjunct, if not modality. Van der Molen’s work in The Nether-
lands illustrates this quite well. The extension of microcounseling in
this manner is but one application of a training model which is in-
creasingly proven to have validity.

In Ivey’s first edition of Microcounseling, the groundwork was laid for
the application of a teaching paradigm which appeared to have con-
siderable promise. The steps of the model were outlined and a num-
ber of microskills of helping were identified and have since become
associated with microcounseling (e.g., attending behavior and the
basic listening skills). The concept of “the intentional helper” was
posited and the importance of cultural relevance was anticipated.
Furthermore, microcounseling’s applicability as a research tool was
also outlined. At a time when there was a call for more research into
counseling processes, microcounseling, as an independent variable,
seemed well-positioned to provide one framework which could assess
a number of the dependent measures prized in counseling and help-
ing. The studies conducted to that point were some of the best micro-
counseling studies ever done. This set a high standard for subsequent
research in counselor training. Microcounseling’s applicability in var-
ious settings was established and microcounseling as an “open sys-
tem” (a key fundamental of microcounseling to this day) was offered.

The second edition of Microcounseling established this training par-
adigm as a force in counselor education. There was less emphasis on
microcounseling technique and more emphasis on theory. A com-
prehensive treatment of assessing the training and helping process
was offered and central to this discussion was the Ivey Taxonomy (IT).
The IT presented a conceptual framework for understanding what
helping skills and dimensions were important in training and the
helping process in general. There was a discussion of the relevance of
microcounseling in terms of a unified theory of helping and the
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importance of cultural relevance was underscored. In this edition,
Kasdorf and Gustafson provided a comprehensive review of the
microcounseling research which indicated not only is microcounsel-
ing a counselor training paradigm, but that it has wide applicability
outside the field of counseling as an approach to training.

This work on microcounseling is really about the promise anticipat-
ed by Allen Ivey in his first edition of Microcounseling. Microcounseling
has become so widely used around the world that it is difficult to imag-
ine a counselor training program which either has not used micro-
counseling or something from this model. What we propose in this
book is the latest thinking on microcounseling. However, much of this
thinking is really an extrapolation of what has been previously theo-
rized by Allen Ivey with the refinements resulting from the extensive
body of research and theorizing of colleagues around the world dur-
ing the past near 30 years.

Specifically, this work outlines the major theoretical constructs and
concepts of the microcounseling model. These constructs and con-
cepts are framed within the context of “the culturally effective inten-
tional helper.” Culture was a key construct in the second edition of
Microcounseling and in this present work, culture is an essential con-
struct. In fact, Part II of this book is devoted to culturally relevant
applications of microcounseling, and we are very fortunate to have
colleagues from around the world and representing different rich
and wonderful cultures contribute to this discussion. This book also
details the skills and dimensions of microcounseling as outlined in
The Microskills Hierarchy. This Hierarchy is derived from the Ivey
Taxonomy (see Appendix) and is influenced by over 40 years of
research and theorizing related to microcounseling and counseling
in general. The Microskills Hierarchy represents a metatheoretical
approach to the helping process. This book also emphasized micro-
counseling as a “technology of constructivism.” Here the emphasis is
not simply on the skills and dimensions of microcounseling, but on
the constructive relevance of those skills. The work of George Kelly
and other constructivists help provide a backdrop for microcounsel-
ing and supervision in microcounseling as constructivist processes.
We also provide here a comprehensive review of the research on
microcounseling. Over 450 studies are summarized and reviewed.
Part II, as mentioned, provides applications of microcounseling with
an emphasis on culture. Our colleagues and friends, Dr. Paul
Pedersen, Dr. Henk Van der Molen, Dr. Machiko Fukuhara, and Dr.
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Kay Gustafson, who have contributed so much to microcounseling
and its development over the years, have so kindly agreed to write in
their respective areas of expertise and give the reader important
information on culturally relevant applications of microcounseling.

Through all of the collaborations related to this work on micro-
counseling, I feel that I have been the one most benefited by my asso-
ciations with the wonderful colleagues who have contributed to this
edition. First and foremost, I am indebted to Allen Ivey, my mentor,
colleague, and dear friend for having me on board with this project.
Allen and microcounseling have been the most important influences
in my scholarly life. I have been able through my association with
Allen to meet wonderful and dedicated helpers and scholars, many of
whom are in this book. I am amazed by the creativity and energy of
those who have been involved in microcounseling research and how
much their work has contributed not only to understanding issues
related to training helpers, but to understanding the helping process
in general. It is our hope then that this volume will make some con-
tribution to those who are interested in helping others, which is what
microcounseling is all about.

Please share your ideas, suggestions, and criticisms with Allen and
me. There is much yet to be done and we are willing to continue
learning.

Thomas Daniels
Corner Brook, Newfoundland
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SECTION I

THE MICROCOUNSELING PARADIGM

INTRODUCTION

The purpose of this first section is to provide a comprehensive
overview of the microcounseling paradigm. This detailed exami-

nation will outline the development of microcounseling over the past
40 years, and the evolution of its concepts, constructs, principles, and
practices within a broad multicultural framework.

Chapter 1 defines microcounseling as a technology of construc-
tivism and outlines its concepts and constructs. The basic steps in the
microtraining model and its three major areas of application are dis-
cussed. This chapter concludes with a discussion of microcounseling
and the culturally effective intentional helper, and the evolution of
microcounseling as an integrative model of helping.

The focus of Chapter 2 is the construct of “intentional compe-
tence” and how this is achieved through the microskills hierarchy. We
then provide a detailed examination of the microskills hierarchy, the
basic skill/dimension/strategy framework of microcounseling.
Finally, we conclude with a discussion of microcounseling and Meta-
theory.

Chapter 3 is primarily aimed at the counselor trainer. Microcoun-
seling as a model of supervision is outlined in detail and includes a
discussion of the supervision environment, and microskills and super-
vision. This chapter concludes with a discussion of the Microcounsel-
ing Supervision Model (MSM).

Chapter 4 is an overview of the research on microcounseling. A
detailed examination of over 450 empirical studies on microcounsel-
ing is provided and covers the period from 1967 to present.
Suggestions for future research in the area are discussed.
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Chapter 1

MICROCOUNSELING: INTRODUCTION TO 
THE CONCEPTS AND CONSTRUCTS 

Microcounseling was originally conceived as a behavioral training
program for teaching interviewing skills to beginning coun-

selors (Ivey, Normington, Miller, Morrill, & Haase, 1968). It has since
evolved into a theoretical model in itself which serves to provide a
basic vocabulary for discussing and investigating clinical and training
sessions. Furthermore, microcounseling provides an operational
framework for training helpers and scrutinizing the counseling
process in a practical and verifiable manner.

Microcounseling’s broad applicability has been demonstrated in
over 450 empirical studies within a variety of fields including psycho-
logical education, medicine, dentistry, nursing, social work, teacher
training, the ministry, and business, and with participants in varying
ages from elementary school children to seniors (see Chapter 4).
Research on microcounseling has led to a continued development
and refinement of its concepts and the articulation of a metatheoret-
ical framework for describing the counseling process in general (Ivey,
1993; Ivey & Bradford-Ivey, 2006).

A number of psychological models have been employed to explain
microcounseling. While humanistic principles tend to underlie
microcounseling, the training paradigm has been described in terms
of both social and operant learning theory (Ivey & Authier, 1978).
Baker and Daniels (1989) have suggested that microcounseling has
cognitive-behavioral underpinnings, and more recently, microcoun-
seling has been conceptualized as a constructivist paradigm (Daniels,
1992; Ivey, 1993; Ivey & Bradford-Ivey, 2006).

Microcounseling has evolved within a psychoeducational model of
human functioning that holds that the client can be taught to achieve
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a greater degree of satisfaction in life through a process of goal set-
ting and skill teaching (Authier, Gustafson, Guernery, & Kasdorf,
1975). The psychoeducational model is concerned with how people
become more content and competent in their own lives – this model
does not emphasize notions of illness, diagnosis, treatment, and cure,
per se. Yet within microcounseling, the skills of a competent diagnos-
tician and therapist can play a role in supplementing the interviewing
process and facilitating client growth. 

As originally formulated, microcounseling was seen as a technolo-
gy for teaching basic skills of therapeutic communication such as the
attending skills. However, research on microcounseling suggests it
may be extended for other training purposes outside psychoeduca-
tional paradigms (Baker & Daniels, 1989; Baker, Daniels, & Greeley,
1990; Daniels, 1994; Ivey, 1994; Ivey & Bradford-Ivey; Kazdorf &
Gustafson, 1978; see Chapter 4). What is clear is that microcounsel-
ing, in a systematic and clearly articulated manner, brings several
diverse perspectives on learning to the teaching and learning of psy-
chotherapeutic skills and counseling processes.

Finally, microcounseling considers the centrality of culture and
context in both counseling training and the counseling process (Ivey,
1993, 1994, 1997, 1998, 1999; Ivey & Gluckstern, 1974; Ivey &
Bradford-Ivey, 2006). Within this context, Nwachuku and Ivey (1991)
have introduced a paradigm for utilizing microtraining concepts in
culturally-relevant theories and practices. Subsequently, microcoun-
seling has been effectively applied in culturally diverse settings (see
Chapter 4).

THE THREE MAJOR APPLICATIONS OF MICROCOUNSELING

The data suggest that helpers in various professions, including
those in education, psychology, and medicine can learn helping skills
and strategies at varying levels of complexity via microcounseling
(Baker & Daniels, 1989; Daniels, 1994; Kazdorf & Gustafson, 1978;
Van Der Molen, Smit, Hommes & Lang, 1995) (see Chapter 4). Fur-
thermore, because microcounseling is fundamentally a teaching par-
adigm, it can and has been applied within the therapeutic setting
itself to teach the client communication and social skills.

Microcounseling (or microtraining – the two terms will be used
interchangeably) has three main applications:

6 Section I The Microcounseling Paradigm



• First, microcounseling is a technology of teaching and supervision
– a systematic format for teaching ‘skills’, particularly skills of
therapeutic communication. Microcounseling is a multicompo-
nent training paradigm that uses a variety of approaches to learn-
ing that are operationalized through a supervision process using
videotape (modeling), manuals, self-observation, and practice.
In this manner, the trainee systematically is taught a particular
skill of therapeutic communication. Usually, only one skill or
strategy is taught in any one microcounseling training session.
Such strategies may be advanced skills or skill sequences that
incorporate larger concepts. Depending on the skill being
taught, a training session ranges from 1 to 2.5 hours. In class-
room work, the skills are still taught one at a time, but the
method of instruction varies widely (c.f. Ivey and Bradford Ivey,
2006). Furthermore, microcounseling can be used to teach
counseling skills and strategies within any number of therapeu-
tic frameworks and modalities (Ivey, 1994). For example, it is
possible to use microcounseling to teach helpers complex strate-
gies of cognitive-behavioral counseling (e.g., how to conduct
relaxation training, conduct an A-B-C analysis, engage in
thought stopping) or psychodynamic therapy (e.g., specify the
steps of dream analysis). From Ivey et al. (1968) to Schaefle,
Smaby, Maddux, and Cates (2005), we believe that microcoun-
seling is able to clearly operationalize the professional helping
behaviors regardless of theoretical orientation. Yet, as indicated,
microcounseling is not limited to teaching counseling skills.

• Second, microcounseling is a conceptual framework and an atheo-
retical model for describing the counseling process in general.
This framework describes the helping process in a hierarchical
context from the simplest skills to the more complex modes of
therapeutic interaction that are found in any of a variety of con-
temporary approaches to helping and that are founded on
appropriate cultural and ethical considerations. In this regard,
microcounseling is metatheoretical in nature and can be used as
psychotherapeutic framework with adults (Ivey, 1999) and, when
adapted, with children (Van Velsor, 2004).

• Third, microcounseling is a practical research vehicle for investi-
gating both the training and helping processes. Partly because of
its componential nature and partly because the ease at with
which the format is operationalized, it has been widely used as a

Microcounseling: Introduction to the Concepts and Constructs 7
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