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FOREWORD

The chapters in this book, written by college and university teacher edu-
cators in the United States and Canada, explore many of the most important
issues teacher educators in North America need to address given the current
demographic and policy contexts of education and the persistent gaps in
learning for students from different backgrounds that continue to undermine
the goals of public schooling in democratic societies. These issues include: (a)
preparing teachers to work in the current high-stakes testing and account-
ability-driven environment of schooling where they respond to pressures to
raise standardized test scores without losing sight of the broader purposes of
public education in democratic societies and the moral and ethical aspects of
teaching; (b) preparing teachers to successfully teach the increasingly lin-
guistically and culturally diverse pupils who attend North American public
schools in ways that contribute to the narrowing of the achievement gaps in
schools; and (c) preparing teachers to incorporate online delivery models of
teaching and new and continually emerging digital technologies into their
work.

Several of the chapters in the book discuss areas of needed emphasis in
preservice teacher education that have been neglected for many years, such
as preparing teachers in relation to conducting and interpreting assessments,
working with families, and educating English learners. Several other chapters
call for a rethinking of some of the major elements of teacher education, such
as the conduct of field experiences, partnerships between universities and
schools, and accreditation methods in light of current and future needs.
There are different ways to think about each of these elements of teacher
education programs and the authors unpack and explore various ways to
think about each of them as part of their presentation of their own specific
recommendations. This more in-depth exploration of the multiple meanings
of structures and practices in teacher education is important in counteracting
the negative effects of the sloganeering that has characterized the field where
certain structures (e.g., school-university partnerships) and practices (e.g.,
preparing reflective teachers) have been uncritically embraced and have
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come to be defined in so many different ways that they lose meaning (e.g.,
Zeichner & Liston, 1996).

While the book focuses on teacher education in North America, there is
an acknowledgment that the issues discussed in a North American context
are international in scope and that countries all over the world are facing
similar issues such as preparing enough qualified teachers to staff classrooms
while maintaining reasonable standards of quality in the teaching force.
There is a call in this book for a greater international perspective in North
American teacher education. This is an important aspect in my view of how
we can improve teacher education in North America. In adopting the kind
of international perspective on teacher education advocated in this book, we
can learn from others around the world, including countries in the global
south, about how they are dealing with many of the same issues and tensions
raised in this book. These interactions and exchanges with teacher educators
around the world will mutually benefit both North American teacher educa-
tion and that of the countries with whom we interact. This two-way flow of
information about teacher education practices rather than the one-way
importation of ideas from the global north to the global south that has been
dominant historically is the kind of internationalization we should seek. This
internationalization of teacher education, though, should not involve an
uncritical acceptance of the agendas of agencies like the World Bank and
other international development agencies that, while undoubtedly contribut-
ing some positive things to educational systems around the world, have also
done much to undermine both teaching as a profession and educational qual-
ity in much of the world as they have sought to support a neo-liberal eco-
nomic agenda (e.g., Carnoy, 1995; Robertson, 2000; Samoff, 1996).

Another feature of this book that is very important is the historical per-
spective taken by the authors toward each of the issues examined in the indi-
vidual chapters. This attempt to look at particular issues as they have devel-
oped over time has been missing from much of the current discourse on
teacher education, a gap that has prevented us from benefiting from what has
been learned in the past.

There are two issues not discussed in this book that will affect the ability
of teacher educators in North America to be able to act on the many good
ideas that are proposed for improving the preparation of teachers. The first
issue that is acknowledged but not really addressed is the current landscape
for teacher education in the United States that involves multiple pathways
into teaching including a growing number of non-college-university-based
and for-profit programs (Baines, 2006; Feistritzer & Haar, 2008). In addition
to colleges and universities, a variety of institutions have become providers
of pre-service teacher education programs including school districts, region-
al professional development centers, private companies, and community col-
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leges (Zeichner & Hutchinson, 2008). A growing number of teachers in the
United States are being prepared by teacher education programs that do not
involve or only minimally involve higher education institutions.

Feistritzer (2008) has traced the growth of alternative routes into teaching
over the last two decades from 1983 when eight states had authorized 12 pro-
grams to 2006 when all fifty states and the District of Columbia had autho-
rized 485 alternative programs. While many of these alternative programs
are administered and/or staffed by college and university faculty and staff
(Walsh & Jacobs, 2007), the fact is that a growing number of teachers espe-
cially in certain states like Texas, California, and Florida are completing their
“pre-service” teacher education while they are on the job fully responsible
for classrooms of students. For example, a survey of 2007 graduates of
California teacher education programs conducted in May and June 2007
indicated that about 27 percent of the 2,585 respondents completed their stu-
dent teaching or internship experiences as teachers of record in California
classrooms (personal communication, October, 2007)." The meaning of im-
proving teacher education field experiences and the other kinds of reforms
discussed in this book is very different in this kind of situation as opposed to
the standard student teaching or practicum experience in a college and uni-
versity-based program.

The existence of alternative pathways to teaching outside of higher edu-
cation is not a new phenomenon. As Fraser (2007) notes it is only for a very
brief period of time since the inception of formal teacher education programs
in the mid-nineteenth century (1960 through 1990) that colleges and univer-
sities had a virtual monopoly of initial teacher preparation in the United
States. Today colleges and universities are still the major but not the only
providers of preservice teacher education. All types of teacher education pro-
grams, not just those run by colleges and universities, need to address the
important issues that are raised in this book. Because the “preservice” prepa-
ration of an increasing number of teachers is taking place on the job rather
than before it, the ways in which the issues will be addressed will be differ-
ent from how they are handled in traditional campus-based programs.

Also, within college and university-based teacher preparation, there are
signs of movement toward delivery of more and more of the preparation of
preservice teachers to school and community contexts and of a fundamental
rethinking of how teacher education institutions, schools, and communities
should relate to one another in the preparation of teachers (Zeichner, 2006).
More attention is being given across North America to the idea of a teacher
education continuum and to greater integration and connection among the
different aspects of teacher education that take place at different stages in a

1. These data were provided by David Wright of the California State University Chancellor’s Office.
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teaching career (Feiman-Nemser, 2001). The information provided in this
book will be very useful to teacher educators who work at different stages in
this continuum and in different institutional settings, not just to preservice
teacher educators based in colleges and universities.

A second issue that is critical to whether or not the ideas that are proposed
in this book will be enacted is to what extent we will begin to address long-
standing problems in the preparation of teacher educators in our research
universities. This issue has widespread implications for the future of teacher
education in all kinds of higher education institutions. For many years, there
has been clear documentation in the literature regarding the low status of
teacher education in the research universities that prepare teacher educators
in North America. In these universities, the reward systems for faculty and
graduate students have led to low status for the work of teacher education
and frequent neglect of the responsibility to carefully prepare, induct, and
continually develop the teacher educators who will work with new teachers
upon completion of their degrees (e.g., Labaree, 2004; Lanier & Little, 1986).
Working in a teacher education program during one’s graduate studies often
serves primarily as a form of financial aid rather than as the basis for careful
preparation and mentoring to be a teacher educator (Tom, 1997) and because
of institutional priorities, the resources needed to maintain coherent pro-
grams with integrated and cumulative curricula are often not forthcoming
(Featherstone, 2007).

It is absolutely essential that we begin to take more seriously the prepara-
tion of the next generation of teacher educators or the many excellent ideas
set forth in this book will not be utilized. There are a number of examples of
countries that have invested in careful preparation and continuous profes-
sional development of its teacher educators. We can learn much from these
countries.” There have been recent calls for teacher education to become a
central part of the mission of the education schools that prepare teacher edu-
cators (e.g., Ball, 2007), and the idea of P-12 teacher education as an impor-
tant university responsibility has become a central component in several
prominent teacher education reform networks such as the “Teachers for a
New Era” project. These developments provide hope that the critical issue of
teacher educator preparation will finally be addressed.

This book will enrich current debates about the future of teacher educa-
tion in North America. Educators, policymakers, and citizens who care about
the future of public education will benefit from studying it.

Ken Zeichner
Madison, Wisconsin
March 2008

2. Namibia (Zeichner & Dalstrom, 1999) and Isreal (www.mofet.macam.ac.il/English/) are two examples.
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PREFACE

n this edited volume by experts in the field of teacher education, Current

Issues in Teacher Education combines forces from the United States and
Canada to present and discuss positions on current topics and concerns in
the field of teacher education. It provides an overview and multiple per-
spectives of issues rather than one author’s position or viewpoint. This will
allow the reader to reflect on multiple perspectives and to form his or her
opinion and route for further action or discussion. Written in a reader-friend-
ly style with accessible language, the book avoids the use of highly technical
jargon-like language.

Divided into four parts, Part I looks at overarching issues, such as prepar-
ing for the realities of teaching imposed by state and federal mandates, cur-
riculum delivery models, and worldwide issues. Part II explores issues relat-
ed to the teacher education institution, such as preservice teacher placement,
accreditation, and partnerships. Part III contains chapters on training teach-
ers in multicultural education, technology, assessment, special needs, and
family involvement. And, in Part IV, leaders from the American Association
of Colleges for Teacher Education propose ideas for the future of teacher
education.

Each chapter includes a section on the implications for teacher education
and a look to the future. Review questions to prompt thinking or discussion
complete each chapter. Teacher educators who work in the field and/or are
involved with professional organizations related to the field will find the
book to be useful at the college or university level. Policymakers, adminis-
trators, and other leaders in the field will also find the book to be an impor-
tant addition to their library.

XX1
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INTRODUCTION: WHAT ARE THE CURRENT
ISSUES IN TEACHER EDUCATION?

ROBERT J. MICHAEL, JERUSALEM RIVERA-WILSON, AND CYNTHIA A. LASSONDE

Teacher education is the Dodge City of the education world. Like the
Jabled wild west town, it is unruly and chaotic.
(Levine, 2006, p. 109)

here are numerous issues, controversies, and debates in teacher

education today. The introductory quote comes as no surprise to
those who work and teach in higher education. Many discussions
about issues in teacher education exist in the current literature (Ra-
vitch, 2007), thus creating the Dodge City image of chaos in which
everyone is waving a gun and shouting to be heard. Among the per-
spectives mentioned in current literature include:

* teaching in urban schools (Hollins, 2006; Obidah & Howard,
2005; Watson et al., 2006);

* challenges in the first years of teaching and the implications for
teacher education (Liston, Whitcomb, & Borku, 2006; Mandel,
2006);

« professional development (Anderson & Olsen, 2006; Intrator &
Kunzman, 2006);

* teacher evaluation (Goldstein & Noguera, 2006);

+ traditional versus nontraditional teacher education programs
(Good et al., 2006);

« teacher education program accreditation (Anderson, Spooner,
Calhoun, & Spooner, 2007; Murray, 2005; Wise, 2005);

« gender issues (Sadker & Silber, 2007);

* teacher qualifications and quality (Kennedy, 2006; Lasley,
Siedentop, & Yinger, 2006);

3
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« politics of teacher education (Cochran-Smith, 2005b; Fraser,
2005; Gay, 2005; Hess, 2005; Michelli, 2005; Yinger, 2005;
Zimpher & Howey, 2005);

* testing, accountability, and uses of data (Abrutyn, 2006; Asp,
2000; Berliner, 2005; Wineberg, 2006);

* diversity and teacher education (Gay, 2000; Ladson-Billings,
2005; Salend, 2005); and

* uses of professional development schools (Castle, Fox, &
Souder, 2006).

As McLeskey and Ross (2004) noted, “. . . teacher education has be-
come a ‘front burner’ political issue in Washington, DC and in most
state houses” (p. 342). In a review of more than 300 research reports
on teacher preparation, Wilson, Floden, and Ferrini-Mundy (2001)
noted there are major disagreements about what should constitute
good teacher preparation. In addition to this issue, the authors made
note of the questions concerning areas such as subject matter and ped-
agogical preparation, clinical training, policy influences, and alterna-
tive certification. The debate also continues on how best to prepare
teachers for our schools. In light of time, expense, convenience, and
incentives, alternative certification programs have attracted a great
deal of attention as well (Johnson, Birkeland, & Peske, 2005).

No Child Left Behind (NCLB) has the educational community fo-
cused on its implications for schools and teacher education. However,
as Sobol (2006) has noted, there are many other equally important
educational issues that need our attention:

In short, we need to find ways to attract able and effective people into
the profession of teaching, to educate teachers well in both the content
and methods of their work, and to support practicing teachers with pro-
fessional development linked to their daily work with standards and stu-
dents. (p. 38)

Controversy and criticism surround NCLB. There are implications
for teacher education drawn from this law, such as the definition of
highly qualified teachers, annual yearly progress by students on tests,
and accountability goals for subgroups of students (Cochran-Smith,
2005a).

As noted in the literature, “the multilingual, multicultural classroom
is an American reality in the twenty-first century” (Costa, McPhail,
Smith, & Brisk, 2005). There is a strong need for teachers to have
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training in working with English language learners. Results of studies
have challenged teacher educators to be critical and thoughtful about
the use and interpretation of high-stakes testing data (Escamilla,
Charez, & Vigil, 2005). Indeed, they found data did not support the
idea that students with language differences created a school achieve-
ment gap.

There are serious concerns but, also, significant accomplishments in
the field of teacher education. Cochran-Smith (2006) noted positive
trends in teacher education but also called attention to major potential
problems in the future that may undercut the advancements made.
The author stated, “teaching does not simply involve transmitting bits
of information, and learning does not simply consist of receiving infor-
mation that can be tested” (p. 24). The use of test scores to define
teacher quality and student learning is far too simplistic, according to
the author. She also warns about the dangers of ignoring other vari-
ables, such as resources and leadership, that impact student learning.
Lastly, there is a need to understand that the purpose of education is
much more than creating workers for the labor force. Among other
purposes, we need to remember the goal of preparing individuals to
live and work in a democratic society.

In light of these reports, it comes as no surprise that there is a myr-
iad of issues in teacher education. We need to address the issues in
teacher education but, first, identification and greater exploration are
needed. It is the intent of the co-editors that this book represents a step
in that direction as we explore relevant issues in teacher education.
This book is designed to provide teachers, teacher educators, and indi-
viduals involved in policy and reform with current research and prac-
tical guidelines.

OVERVIEW OF THE BOOK

It is important and interesting to note how the parts of this volume
evolved. Initially, the co-editors developed a list of potential issues to
include. This list was based on the editors’ experience and interaction
with educators from across the United States through their work and
hands-on involvement in professional organizations and in editing the
New York Association of Colleges for Teacher Education’s state jour-
nal. Next, the co-editors invited teacher education leaders to write
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particular chapters based on their expertise. While working with these
potential contributors, many of them suggested issues that were rele-
vant in their region that we hadn’t necessarily included. Some con-
tributors proposed new ideas or reshaped the ones we had presented.
In short, the framing of this book became a collaborative effort among
the co-editors and thirty contributors from Washington State to New
York State and from Florida to Canada.

The result of this collaboration is an edited volume that consists of
four parts. Part I: A Broad Perspective provides an eclectic group of chap-
ters that look at the overarching issues of teaching and learning, such
as preparing for the realities of teaching imposed by state and federal
mandates, curriculum delivery models, and worldwide concerns. The
issues examined in these chapters include:

* How do we navigate and negotiate the chartered waters of
high-stakes testing and accountability in the classroom?

* What is the role of distance education in providing alternative,
nontraditional options for the preparation of teachers?

* How do educators teach globally?

Part II: Institutional Perspectives looks at concerns related to the
teacher-education institution. These chapters reveal some of the obsta-
cles and challenges that teacher-education programs face. These top-
ics include the moral aspects of learning, developing and sustaining
collaborative relationships, advantages and disadvantages of stadards-
based teacher-education programs, and the complexities of student-
teaching placements. This part examines questions such as:

* How do we groom “better-educated” teachers and provide for
the development of their moral character?

* Where does the knowledge to teach come from and who is best
suited to teach it?

* What are the advantages and disadvantages of accreditation?

Each chapter in Part III: Educating Tomorrow’s Teachers is unique.
These chapters tackle the knowledge and skill set needed of today’s
teachers in multiculturalism, technology, special education, and fami-
ly engagement. In particular, Part III addresses the following ques-
tions:

* What is multicultural competence?
* What essential digital tools (i.e., toolkits) are needed to teach in





